
This study examined the effects of an empowerment intervention, Men as Teachers, on 
African American Head Start fathers. Fathers were randomly assigned to the 
empowerment program or to a control group in which participants viewed a five-part 
videotape series on parenting. The results revealed a significant improvement in fathers' 
attitudes about their ability to teach their preschool-age children for the experimental 
group only. There was no significant improvement in these fathers' attitudes about racial 
oppression socialization practices. Resident fathers in the experimental group showed 
significant gains in self-esteem and parenting satisfaction. 

Social service agencies, family support organizations, and policy makers throughout the 
country have become increasingly aware of the need to provide services to fathers in 
addition to mothers (National Practitioners Network for Fathers and Families, 2001). 
Many new programs have been developed for fathers during the past decade (Bernard & 
Knitzer, 1999). Although many of the new programs are grassroots efforts to mobilize 
fathers to address the problems of families in communities, others are well-established 
ones that offer a variety of ongoing support programs for fathers (Bernard & Knitzer). In 
fact, the most recent estimates indicate that 33 of 50 states have established formal 
responsible fatherhood commissions, initiatives, and programs serving mostly low-
income fathers and their families ("Comparative Review of State Fatherhood Efforts," 
2001). However, few programs have implemented outcome evaluations to determine the 
impact of their services on fathers and children (Gadsden, Pitt, & Tift, 2001; Hawkins & 
Fagan, 2001). The lack of outcome studies makes it difficult for practitioners and 
program planners to determine the effect of programs on participants and which 
participants benefit most from program services. This study attempts to fill this void by 
presenting the results of an outcome evaluation of a Head Start initiative for African 
American fathers. 

Overview of head start initiatives for fathers 
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Head Start has been particularly active in developing fatherhood initiatives. The Head 
Start Bureau funded a number of demonstration projects to increase the involvement of 
fathers and other men in Head Start between 1991 and 1994. More recently, Head Start 
increased its efforts to provide services to fathers of infants (Raikes & Tarullo, 1999). 
The study described here is based on a parenting program, Men as Teachers, that was 
implemented by one of the Head Start agencies that received demonstration project funds 
from the Head Start Bureau between 1991 and 1994 (Fagan & Stevenson, 1995). 

Researchers and practitioners have become increasingly interested in determining which 
types of programming are best suited for fathers with children in Head Start. Fagan and 
Iglesias (1999) conducted a quasi-experimental study of a father involvement Head Start 
initiative that was based on microstructural theory (Risman, 1989). With its roots in 
feminist principles, the microstructural model places a high value on changing 
expectations of fathers and mothers so greater equity in parenting roles results. According 
to this theoretical approach, fathers and mothers behave more similarly if they are 



exposed to similar expectations with respect to parenting. Fagan and Iglesias predicted 
that fathers who have high levels of exposure to their child's Head Start program, 
particularly through classroom volunteering and participation in parent-child recreation 
activites, would develop stronger connections to their children. It was expected that the 
development of closer ties between fathers and children would be manifested in higher 
levels of paternal involvement with children at home, particularly in those areas of adult 
involvement emphasized in Head Start (i.e., adult-child interactions that promote school 
readiness). Further, they predicted that the intervention promoting increased father 
involvement with children in Head Start would result in higher quality paternal 
nurturance and responsiveness to preschoolers. This hypothesis was based on findings 
from the literature suggesting that fathers with higher levels of experience with their 
young children are as capable as mothers of behaving sensitively and responsively in 
interaction with them (Lamb, 1986, 1997). 

Whereas the findings of their study were generally positive—fathers were more involved 
with their children at post-treatment—the researchers noted that there were no significant 
improvements in the fathers' attitudes about their children or in the quality of fathers' 
interactions with their children (Fagan & Iglesias, 1999). They concluded that projects 
that emphasize increased paternal involvement in programs such as Head Start without 
teaching specific parenting skills or facilitating improved parenting attitudes may be 
insufficient for improving men's parenting abilities. 

Practitioners and program planners interested in developing parent education services for 
fathers that focus on enhanced parenting skills and attitudes often are faced with the 
dilemma that men are cautious about attending such programs (Brooks, 1998; Fagan & 
Hawkins, 2001; Levine & Pitt, 1995). Several practitioner-researchers suggested that men 
may be hesitant to attend programs that have a deficiency focus (Allen & Connor, 1997; 
Palm, 1997). As such, parent education activities that primarily use didactic teaching 
methods may be perceived as emphasizing fathers' deficiencies by communicating the 
message that the instructor has information to impart that the father lacks. Further, fathers 
that have experienced racism or other forms of oppression may feel that didactic parent 
education is yet another reminder of society's proclivity to subordinate them (Franklin & 
Davis, 2001). Thus, it is critical in working with fathers to develop approaches that 
emphasize men's strengths and also provide opportunities to learn new skills (Furrow, 
2001). 

In addition to a strengths perspective, McAdoo (1998) argued strongly for practitioners 
and researchers to apply an ecological framework to African American fathers, 
particularly for understanding the effects of racial discrimination and prejudice. One 
reason is that it broadens one's understanding of socio-political and historical realities 
that persist for African American men. A related area is the recent work of family racial 
and cultural socialization researchers who propose that specific parental strategies are 
necessary to buffer youth of color (from infancy through adolescence) from the long-term 
psychological and emotional effects of racism (Hughes & Chen, 1999; Peters, 1985; 
Spencer, 1983; Stevenson & Davis, in press). This work identified that racial and cultural 
socialization practices involve several components, including discrimination alertness, 



coping with antagonism, cultural pride reinforcement, cultural legacy appreciation, and 
mainstream engagement. Cultivating racial socialization practices among African 
American families is a reasonable way to prepare young people for a hostile world, and 
such practices are necessary for the emotional resilience of adults who are no less 
vulnerable. How parenting programs can balance the intensity of ecological realities and 
support fathers' unique strengths without making them feel inferior illuminates the 
complexity of the dilemma faced by practitioners. 

Empowerment theory may offer a solution to this dilemma by emphasizing fathers' 
strengths while simultaneously stressing the development of parenting skills, knowledge, 
and attitudes and addressing fathers' ecological realities. Empowerment has been defined 
as the process by which people gain understanding and mastery of their own affairs and 
obtain access to the democratic processes of one's community and its institutions 
(Rappaport, 1987). Possible objectives of this approach are the achievement of more 
equitable distribution of resources, the development of nonexploitative relationships 
between people, and the capacity of people to acquire a sense of power through increased 
self-respect, knowledge, and skills (Lee, 2001; Rees, 1991). 

The empowerment practice approach may be useful also for improving individuals' self-
esteem (Lee, 2001). This goal may be particularly important for low-income nonresident 
African American fathers, many of whom have lost faith and confidence in themselves 
(Franklin & Davis, 2001; Hamer, 2001). Johnson, Levine, and Doolittle (1999) found that 
many low-income African American fathers believe that others do not trust them to raise 
their children, pay child support, or to obtain decent employment (p. 114). Johnson, et al. 
also found that participation in peer support groups often resulted in substantial 
improvement in fathers' self-confidence and self-esteem. 

Empowerment theory was the basis for Men as Teachers, a structured self-help program 
on parenting for African American fathers (see Fagan & Stevenson, 1995, for a thorough 
description of this program). The major objectives of this program were to improve 
fathers' parenting attitudes and to increase their sense of well-being. Briefly, one of the 
key components of this program was the use of a self-help approach. Eight Head Start 
fathers were trained over the course of 4 months to implement a curriculum on parenting 
young children. A second component of the program was that the fathers and researchers 
collaborated on the development of the curriculum. The trainees' discussions about their 
own children and experiences as fathers helped to determine the content and procedures 
for implementing Men as Teachers. A third important component was that after the 4-
month training, the father-trainees led the Men as Teachers groups; the researchers were 
not present during the sessions. Instead, each group session was videotaped so the 
researchers could assist the fathers with their group leadership skills and monitor the 
implementation of the curriculum. The videotapes were reviewed before the start of each 
subsequent session; this enabled father-leaders to make improvements in these two areas 
in anticipation of the next session. Finally, the curriculum was both father- and child-
focused. Three father-focused sessions addressed the meaning and value of being a 
father, the need to challenge racism in society, and ways to obtain control over one's own 



destiny. Three child-focused sessions addressed racial socialization of children, the role 
of fathers in teaching their young children, and positive discipline strategies. 

Researchers conducting outcome evaluations have frequently made the mistake of 
assuming programs will have similar effects on all participants (Bloom, Fischer, & Orme, 
1999). Fathers are not alike and may not react similarly to any one type of program. The 
father's residential status in relation to his children may be particularly relevant to 
understanding program impact. Many nonresident fathers experience a considerable loss 
of self-esteem and life satisfaction if they lose contact with their children over time 
(Eggebeen & Knoester, 2001; Grief, 1997; Pasley & Minton, 1997). The relationship 
between the father and the child's mother may be acrimonious. High levels of 
interparental conflict and low levels of maternal support can negatively impact the 
nonresident father's attachment relationship to the mother of his children (Madden-
Derdich & Arditti, 1999), which ultimately can lead to reduced contact between the 
nonresident father and his children. Additionally, resident mothers sometimes limit the 
father's involvement with his children because they see little value in the father's 
continued role (Arendell, 1995; Braver & Griffin, 2000; Braver & O'Connell, 1998). 
Furstenberg (1995) found the relationships between young, unmarried fathers and their 
children to be particularly fragile. 

Whereas some nonresident fathers may need parenting support, they may receive less 
benefit from a short-term, self-help program that is likely to have little impact on the 
status of the father-child or father-mother relationship, and consequently on their feelings 
about the paternal role and themselves. These fathers may benefit more from intensive 
support services that can address the specific issues of their families (see, for example, 
Greif, 1997, 2001). On the other hand, resident fathers are present in their children's lives 
and may experience fewer barriers to maintaining strong emotional connections to their 
children. These fathers may have more positive feelings about their paternal role and 
about themselves and, therefore, experience even a greater sense of well-being at the 
conclusion of a short-term program. 

It is less clear to what extent resident and nonresident fathers will benefit from 
programmatic content that focuses on improved parenting skills and attitudes. Resident 
fathers may have more opportunities than do nonresident fathers to practice new skills. 
However, many nonresident fathers see their children on a periodic basis and may be able 
to apply their learning during father-child visits. Therefore, we expected that both 
resident and nonresident fathers in the empowerment-based program will demonstrate 
improved parenting attitudes. 

This study specifically tested the following hypotheses. First, there will be a significant 
and positive association between participation in the empowerment-based program and 
fathers' understanding and beliefs about their ability to teach young children and foster 
children's racial socialization. Fathers in the empowerment-based program also will 
demonstrate increased self-esteem and satisfaction with the parental role. However, it is 
expected that resident fathers will show greater gains than nonresident fathers in self-
esteem and parenting satisfaction as a result of their participation in the program. 



Method 
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Research design 

An experimental, pretest/posttest research design was used. All Head Start fathers or 
father figures were recruited in one Head Start agency located in a northeastern urban 
community during the spring of 1993. The experimental treatment group participants 
were assigned to attend Men as Teachers. Treatment-control group participants spent 
their time viewing a videotape series on parenting, "Parenting: An Attitude of the Heart" 
(Campbell, 1991). After the fathers were randomly assigned to either the experimental or 
control condition, they were given the option to sign up for either the first, second, or 
third offering of the treatment program. The experimental group sessions were scheduled 
for 6 consecutive weeks; the control group sessions were scheduled for 5 consecutive 
weeks. Following completion of the first series of sessions, the next wave of fathers 
began the program. All participants completed a set of questionnaires before and after the 
completion of the intervention. 

Of the 42 fathers or father figures who were recruited for this study, 38 men participated 
fully in either the experimental (n= 19) or control (n= 19) group and completed the post-
treatment interview, for a completion rate of 90%. Of the 4 dropouts, 2 men did not 
participate at all. Two fathers attended only several sessions. A major component of this 
project was regular outreach to the fathers who signed up to participate. The all-male 
staff of the project spoke often to the fathers on the telephone or met with them when 
they dropped their children off at Head Start, each time encouraging the fathers to attend 
and complete the program. The regular outreach conducted by staff and other fathers in 
the program probably resulted in the high completion rate. 

Data collection and sample characteristics 

Men who agreed to participate in the study were scheduled for an interview at the Head 
Start program one week before the beginning of the group to which they were assigned. 
African American graduate and undergraduate students of social work conducted all of 
the face-to-face interviews. The procedures of the research protocol were identical at 
pretreatment and posttreatment. Participants received $20 at pretest and $40 at posttest in 
appreciation for their time. Experimental group fathers were permitted to miss one of the 
six sessions to participate in the posttest interview. Control group fathers who missed a 
session were given a copy of the videotape to view at home or, if they preferred, at the 
Head Start program. The staff of the project also verified that fathers took the time to 
watch the videotape when a session was missed. 

Table 1 shows the demographic characteristics of the 38 men who completed the 
program. Twenty-eight of the men (74%) were biological fathers, 6 (16%) were 
stepfathers, 3 (8%) were the mother's paramour, and 1 (2%) was a grandfather. The 
average age of the men was slightly above 31 years (SD= 6.89), ranging in age from 22 to 



45 years. The majority of the men were never married (60.5%) or separated/divorced 
(21.1%). Fifty-five percent of the men (18 biological fathers, 2 stepfathers, and 1 
paramour) did not reside with their Head Start children. Nine of the experimental group 
participants were resident fathers and 10 were nonresident fathers. Eight of the control 
group participants were resident fathers and 11 of the men in this group were nonresident 
fathers. On the average, the fathers and father figures were high school graduates, and 
many were unemployed at the time of the interview (65.8%). The mean age of the men's 
children in the Head Start program was 5.9 years (SD= 3.17). For the sake of brevity, we 
refer to the participants of the study as fathers throughout the remainder of this article. 

Description of the intervention 

The experimental condition, Men as Teachers, was described earlier. Note that this 
program originated as a result of a small group of fathers expressing interest in 
developing support/parenting groups for other fathers in Head Start. The training of a 
small number of fathers to become facilitators of the parenting groups was a critical facet 
of the program. During the training, we discussed the importance of facilitators 
communicating a clear message to father participants regarding the empowerment 
mission of the program. The facilitators explained to participants that they were not 
professionals and they could not solve personal problems. However, through their 
collective interest and concern for one another, they might be able to find their own 
solutions to problems. 

The curriculum of Men as Teachers consisted of six major areas. The first topic, the 
meaning and value of being a father, focused on the role of fathers, the difference 
between caregiving and providing, how to be a good role model to children, and the 
relationships with one's own father. The second topic, the need to challenge racism in 
society, covered society's negative images of African American men and fathers, the 
effect of racism on men's health and well-being, the influence of racism on fathering, and 
ways to challenge racism in society. The third topic, obtaining control over one's own 
destiny, focused on the reasons men abuse their children, the affect of drugs and alcohol 
on parenting, the ways around violence and drugs, and the ways to help children to have 
healthy values. The final three sessions pertained to child rearing. The first of these 
sessions focused on racial socialization of children, including reinforcing cultural pride 
and teaching children to deal with societal oppression. The second child-related session 
addressed the role of parents as teachers, including the importance of play as a medium 
for teaching children, the use of play to teach children about their environment, and the 
use of language to foster child development. The final child-related session focused on 
positive discipline strategies. This session included a discussion of the definition of 
discipline, the importance of setting age-appropriate limits, giving children choices, and 
using a variety of disciplinary strategies. Each session lasted 90 minutes. 

The control condition involved fathers watching a videotape program called, "Parenting: 
An Attitude of the Heart" (Campbell, 1991). The overall theme of the videotape series is 
that parenting is more than just a list of do's and don'ts regarding child rearing—parents' 
attitudes about being a parent and about children also are critical. The fathers viewed four 



of the five tapes in the series. Each tape is approximately 25 minutes in length. Tape 1 
focuses on improving one's attitude, dealing with feelings of being overwhelmed with 
parenting, and parents changing their own behaviors by improving their attitudes. Tape 2 
is about how to love one's child and the role of love in preparing children for the future. 
Tape 3 focuses on discipline. Tape 4 addresses the importance of values in childrearing 
and parents as teachers. In order to insure that the content of the experimental and control 
groups was similar, the researchers produced a 20-minute videotape on dealing with 
racism and socializing children about race. This tape was shown only to the control group 
subjects. The content of the videotape was the same as the content that was covered in the 
Men as Teachers session. The participants in the control condition viewed one tape per 
week for a total of 5 weeks. A staff member was present when the tapes were being 
shown. However, there was no formal discussion of the tape after each viewing. We 
noted earlier that the control group fathers met for a total of five sessions and the 
experimental group fathers met for a total of six sessions. Experimental group fathers 
spent two sessions discussing racism and racial socialization of children, whereas control 
group fathers spent one session viewing content related to these topics. 

Instruments 

The Jackson Personality Inventory (Jackson, 1976) was used to measure self-esteem. The 
self-esteem scale assesses the degree to which a person perceives himself as socially 
adequate and deserving of the care of others. Fathers are asked to provide true or false 
responses to 20 items. Sample items include: "I have never been a very popular person" 
and "I am seldom at a loss for words." High scores on this scale indicate greater levels of 
self-esteem. This instrument has acceptable psychometric properties (Jackson). The 
Cronbach's alpha for participants was .76 at pretest and .78 at posttest. 

Self-Perceptions of the Parental Role (MacPhee, Benson, & Bullock, 1986) was used to 
measure fathers' satisfaction with the parental role. The satisfaction subscale contains five 
items measuring fathers' perceptions of the degree to which parenting is a source of joy 
and fulfillment to them. For each item, respondents are instructed to read two opposing 
statements, then to decide which statement is true of the person, and finally to rate 
whether the statement is really true for me or sort of true for me. A sample item is: "For 
some parents, children mostly feel like a burden," but "for other parents, their children are 
a main source of joy in their lives." High scores on this subscale suggest greater 
satisfaction with parenting. The Cronbach's alpha for participants of this study was .72 at 
pretest and .70 at posttest. 

The Parent as a Teacher Inventory (Strom, 1984) was used to measure fathers' attitudes 
about the parent-child relationship, their standards for assessing the importance of various 
child behaviors, and their value preferences concerning child behaviors. Only the 
attitudes about teaching subscale of the instrument was used. This subscale assesses 
parents' perceptions of their ability to facilitate the teaching-learning process for their 
child. Items are rated on a 4-point Likert scale ranging from strong no to strong yes. 
Higher scores suggest more positive perceptions of one's capacity to facilitate a child's 
learning. A sample item is: "I feel able to give my child the proper preschool experience 



at home." Cronbach's alpha for participants of this study was .80 at pretest and .77 at 
posttest. 

The Scale of Racial Socialization—Parent Version (Stevenson, 1997) was used to 
measure fathers' attitudes and values regarding the importance of socializing children 
about African American heritage and about the realities of racism. Only the racial 
oppression subscale of the instrument was used. The subscale consists of 22 items rated 
using a 5-point Likert-type format. Responses range from strongly agree to strongly 
disagree. Higher scores on this subscale suggest that fathers have more positive attitudes 
regarding the importance of teaching their children about racial oppression. Sample items 
include: "Racism and discrimination are the most difficult problems a Black child has to 
face" and "African American parents should teach their children about racism." The 
Cronbach's alpha for this subscale was .66 at pretest and .65 at posttest. 

A family background questionnaire was designed specifically for this study. This 
questionnaire contained items regarding the ages of parents and children, family income, 
educational level, marital status of the mother and father, employment status, residential 
status of the father or father figure, father's relationship to the Head Start child, age of the 
Head Start child, and the child's sex. 

Results 
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Preliminary analyses 

A series of t-tests and chi-square analyses were conducted to examine comparability 
between the experimental and control group participants with respect to demographic 
variables and pretreatment outcome measures. Table 1 reveals that there was only one 
significant difference between the two groups on demographic characteristics. Control 
group fathers reported that the mothers of their children were significantly older than 
were the mothers associated with the experimental group fathers. There were no 
significant differences between the experimental or control groups on any of the 
pretreatment outcome measures, including parenting satisfaction, t(37) =−.70, self-
esteem, t(37) = .85, attitudes about teaching, t(37) =−1.58, or racial socialization, t(37) = 
1.36. These findings suggest a high level of equivalency between the fathers randomly 
assigned to the experimental and control groups. 

Effects of the intervention 

A 2 (experimental group, control) × 2 (resident, nonresident father) multivariate analysis 
of covariance (MANCOVA) was calculated to examine the main effect of treatment 
group and the interactive effect of treatment group by father's resident status on self-
esteem, parenting satisfaction, attitudes about teaching young children, and racial 
oppression socialization (see Table 2). Pretreatment measures of the outcome variables 
were entered as statistical controls in this analysis. The MANCOVA produced a 



significant main effect for treatment group, multivariate F(4, 27) = 3.24, p= .03, and a 
significant interactive effect for treatment group by residential status of the father, 
multivariate F(4, 27) = 9.23, p< .001. The effect sizes also were calculated. Effect size 
refers to the degree to which the null hypothesis is false (Cohen, 1988). The effect size 
for treatment group was .39, resulting in a power of .73. The effect size for the interaction 
variable (Treatment Group x Residential Status) was .65, resulting in a power of 1.00. 
Cohen suggests an effect size greater than .35 is regarded as large in multivariate designs. 

Subsequent univariate analyses (ANCOVAs) were conducted for each of the outcome 
measures after statistically controlling for pretest measures. The ANCOVA for fathers' 
self-esteem revealed no main effect for treatment group. However, there was a significant 
interactive effect for treatment group by residential status of the father, F(1, 37) = 18.7, 
p< .001. Figure 1 shows resident fathers in the experimental group reported significantly 
greater self-esteem at posttreatment in comparison to resident fathers in the control 
group, after controlling for pretest self-esteem. In contrast, there was little difference 
between nonresident fathers in the experimental and control groups for self-esteem 
reports at posttreatment. 

As seen in Table 2, there was no univariate main effect for treatment group on fathers' 
satisfaction with the parenting role. However, there was a significant interactive effect for 
treatment group by residential status, F(1, 37) = 19.47, p< .001. Again, resident fathers in 
the experimental group showed significant improvement in parenting satisfaction in 
comparison to resident fathers in the control group (see Figure 2). Nonresident fathers in 
the experimental condition reported less parenting satisfaction at posttreatment relative to 
nonresident fathers in the control condition. 

Univariate analyses of covariance for fathers' attitudes about teaching revealed a 
significant main effect for treatment group, F(1, 37) = 4.2, p< .05. Treatment group 
fathers made significantly greater gains than did control group fathers in their attitudes 
about facilitating the teaching-learning process for their child. Univariate analyses for 
racial oppression socialization revealed no significant main effect for treatment group. 
There were no interactive effects between treatment group and residential status for either 
attitudes about teaching or racial oppression socialization. 

Discussion 
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The present study was undertaken because of growing interest in providing services to 
Head Start fathers. This study examined the effects of an empowerment-based 
intervention on the well-being and parenting attitudes of African American fathers and 
father figures with preschool-age children in Head Start. Our results revealed a 
significant improvement in fathers' attitudes about their ability to teach children among 
fathers in the experimental but not control groups. Contrary to expectation, there was no 
significant change in experimental fathers' attitudes about racial oppression socialization. 
We anticipated that improvements in fathers' sense of self-esteem and parenting 



satisfaction would be greater for the experimental group but also would be influenced by 
the man's residential status. That is, we expected that the experimental group would have 
a positive impact on self-esteem and parenting satisfaction for fathers who reside with 
their children but not for fathers who do not reside with their children. The results 
confirmed the hypothesis. 

The findings of this study suggest that an empowerment based self-help approach may be 
more effective for improving African American fathers' attitudes about their ability to 
teach their young children than a videotape parent education approach that focuses 
specifically on parenting attitudes. However, whereas this intervention approach was 
associated with improved parenting satisfaction and self-esteem among resident African 
American fathers, it was not associated with improvements in these areas among 
nonresident African American fathers. Unfortunately, our findings do not explain the 
reason for this differential impact on resident and nonresident fathers. In all likelihood, 
nonresident fathers have more complicated relationships with their children and the 
mothers of their children than do resident fathers. A considerable body of research has 
revealed high levels of conflict between many nonresident fathers and the mothers of 
their children (i.e., Braver & O'Connell, 1998). The conflict is often related to visitation 
issues, payment of child support, and boundary ambiguity (Greif, 1997; King & Heard, 
1999; Madden-Derdich, Leonard, & Christopher, 1999). Low levels of maternal support 
for father involvement can lead also to reduced contact between nonresident fathers and 
their children (Madden-Derdich & Arditti, 1999). Although many nonresident fathers 
may be in need of parenting support to address these issues, a short-term, self-help 
program such as Men as Teachers may not be sufficient to address the particular father-
child or father-mother relationship issues of the men. Nonresident fathers may need to 
first address such concerns before experiencing improved parenting satisfaction and self-
esteem. Greif (2001) suggested some nonresident fathers benefit more from intensive 
therapeutic support services that can address the specific issues of their families. For 
example, Mitchell (2001) developed a coparent counseling program intended to dissipate 
some of the anger and hostility between parents and to help the adults cooperate with 
each other for the sake of the children. It is also possible that the measures used in this 
study were not sensitive enough to capture the ways in which nonresident fathers 
benefited from the intervention. Future research should use qualitative methods to 
explore the ways in which nonresident fathers benefit from such interventions. 

Although the results suggest that an empowerment model can be effective for assisting 
fathers to feel more competent as facilitators of their children's teaching-learning, we 
cannot be sure that fathers were indeed more skilled in their interactions with their 
children. Observations of father-child interaction are necessary to determine whether the 
impact of programs, such as Men as Teachers, translates into improved parenting 
behavior. We expect also that the curriculum of Men as Teachers may need to be 
strengthened to have a greater and more sustainable impact on the quality of fathers' 
interactions with their children. Although the curriculum of Men as Teachers contained 
content on the use of play and language to foster child development, these skills were not 
modeled in the sessions themselves. We suspect that fathers will benefit more from 



having opportunities to observe others enacting such skills and then rehearsing those 
skills with their own children. 

We might surmise that the reason the experimental program did not have a positive 
impact on fathers' attitudes about racial oppression socialization is because only two 
sessions were devoted to discussing racism and racial socialization of children. This issue 
is complex and more time may be necessary to help participants (even fathers who feel 
facile with their knowledge in this area) integrate this knowledge into parenting strategies 
for preschoolers. Still, we considered this content to be a relatively important component 
of Men as Teachers. There are a number of other possible explanations for these findings. 
The reliability coefficients on the racial oppression socialization attitude measures were 
moderate at best. The lack of significant association between fathers' participation in the 
experimental condition and improved attitudes about racial oppression socialization may 
have resulted from these measurement limitations. 

There are a number of additional limitations to this study. It is plausible that the positive 
effects of the experimental group resulted from the length of time and the number of 
sessions rather than the intervention approach alone. Experimental group fathers met for 
90 minutes each session over the course of 6 consecutive weeks, whereas control group 
fathers met for 25 minutes each session for 5 consecutive weeks. Although we attempted 
to test two interventions that were comparable in content, we recognize the possibility 
that experimental group fathers benefited from the longer intervention. 

Fathers participating in the study also may have been aware of the research hypotheses, 
even though we took precautions not to communicate such information. During 
recruitment and administration of the survey instruments, fathers were told that we were 
comparing two effective approaches to parent education—discussion groups and 
videotapes. Conceivably, the fathers who were trained to lead Men as Teachers may have 
inadvertently communicated to participants that the experimental group was expected to 
have better outcomes than the control group. The inadvertent communication could result 
in experimental group fathers providing posttest responses that the men perceived to be 
desired by the researchers. Future research should monitor the interactions between 
nonprofessional parent educators and group participants to insure fathers are not 
informed about the research hypotheses. 

Conclusions and implications 
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In conclusion, we think that the evaluation data presented here provide preliminary 
support for empowerment based self-help programs and their potential to have a positive 
influence on African American Head Start fathers' self-reported parenting attitudes and 
well-being. Whereas other types of programs (i.e., programs that emphasize classroom 
volunteering—see Fagan & Iglesias, 1999) may be effective for increasing the amount of 
fathers' involvement with children, we found support for the efficacy of empowerment 
based programs to affect fathers' parenting attitudes, especially in resident fathers. 



The results of the study have several implications for practitioners. First, we believe that 
practitioners should continue to develop and refine empowerment based self-help 
interventions for low-income African American fathers. Researchers can assist 
practitioners by further exploring the ways in which such interventions can better serve 
the needs of nonresident fathers. Second, we believe that the results of this study can be 
used to inform fathers about what they can expect to learn as a result of participating in 
an empowerment group. For example, practitioners can inform fathers that other men 
frequently report improved attitudes about their abilities to teach their young children 
following participation. Previous research has shown that group participants are more 
likely to attend sessions and benefit from the group when they are clear about what to 
expect from the group (for a review of these studies, see Toseland & Rivas, 1998). Third, 
we recommend that practitioners should indicate to nonresident fathers that other types of 
interventions may be needed in addition to the self-help program in order to address 
unresolved problems with their children or the mothers of their children. These fathers 
can be told further that the self-help group may be able to meet some but not all of their 
needs. 

We note also empowerment programs such as Men as Teachers have their limitations. 
Program planners must work closely with the fathers who are trained to lead such groups 
to insure that the men understand basic group leadership skills and can implement the 
curriculum with at least a minimum of skill. This involves spending a good deal of time 
working with the father-leaders. Although many of the men had developed good 
parenting skills through their own experiences as fathers, they lacked knowledge of child 
development. The notion that there is a body of knowledge regarding group leadership 
was new to all of the participating leaders. We not only had to teach content in each of 
these areas, but we also had to provide opportunities for the leaders to practice their 
group skills before the actual intervention program started. Further, we found it necessary 
to closely monitor the sessions once they began. Recall that our approach was to 
videotape each session and then review the tape with the father-leaders after each group 
meeting. This approach enabled us to give feedback to the leaders about their leadership 
skills and their coverage of the curriculum content. On a few occasions, we advised the 
father-leaders to go back over curriculum content that was missed during the previous 
session. Whereas programs such as Men as Teachers are labor- and time-intensive to 
develop and implement, we believe that they are of value in the long run because of their 
effectiveness in affecting positive change in fathers' parenting attitudes, parenting 
satisfaction, and self-esteem, especially among resident fathers. 
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